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PLAAFPs 

• Present Levels of Academic Achievement and 
Functional Performance  
– This is the broadest type of information that is 

included in the present level statement. It helps 
the team to begin to sort through information and 
data to determine how well the child is 
performing and to make note of additional issues 
outside of academic and functional behavior that 
have a direct impact upon how well the child 
performs in school.  



PLAAFPs 
– This communicates a more global understanding of 

the child. This might include information such as 
standardized assessments, learning rate, social issues, 
vocational interests, independent living skills, and 
other interests, strengths, and weaknesses.  

– Test scores may be used in the academics section but 
should also include a brief interpretation. 

– Information for the Present Level comes from various 
sources including formal and informal assessment 
results, parent interviews, teachers and other 
professionals who work with the student, and 
sometimes, even the student. 



• Identifies specific academic and nonacademic 
performance areas  

• Provides assessment information specific to 
the performance area  

• Includes a detailed summary of the student’s 
strengths, needs and  

• impact of disability, and 
• Links to an appropriate goal  

 



PRESENT 

 
• While some background or historical 

information (i.e. diagnoses) can be helpful and 
even required, the PLAAFPs must be CURRENT 
year information…what this child is achieving 
PRESENTLY! 



• Identify where the student is NOW, including 
their unique strengths, preferences and 
needs, parent and student concerns, and 
post-secondary interests/needs (Baseline). 

 - Student voice 
 - How student has grown or changed 
• Address how the student’s disability impacts 

his/her involvement and progress in the 
general curriculum (relationship to 
standards). 

• Identify areas of educational need. 
 



Information Gathering  
Individual, group, curriculum-based,  
   norm-referenced assessments 
 - State and district assessments 
 - Structured observations 
 - Functional Behavioral Assessment    
    (FBA) 
 - Work samples 
    - Student interviews 
• The student, parents, past teachers 
• Factors related to the disability 
• Transcripts, cumulative records, exams  
• Student’s performance in relation to  his/her same-aged 

peers 
 

 



   

•  Rick has good organization and work skills. He 
attempts assignments even when they are very 
difficulty for him. R's reading skills and common sense 
reasoning are strengths. (This could definitely related 
to transition.) 

• Steph is an active participator in science and social 
studies classes where class discussions are emphasized. 
Her considerable knowledge in these areas is evident 
when she can express her ideas orally. She is kind and 
empathetic to all students and is willing to stand up for 
students who have difficulty doing that for themselves. 
 



STRENGTHS  

• Be sure to talk about things that are positive 
about the student 
– Academic area 
– Rate of growth 
– Attitude 
– Work ethic 
– Promptness in turning in assignments 



• Okay to have “grades” listed…but tell if that is 
WITH support, what kind, etc… 
 

• If missing assignments, why?   
– If goal is task completion, make sure your impact 

of exceptionality demonstrates a need in area of 
task completion, et c 



Why are PLAFFPs Important?  

The Present Levels of Performance (PLP) is 
the FOUNDATION of the IEP. 

 
 Basing an IEP on a poorly written PLP is 

like building a new house on a crumbling 
foundation…it won’t stand up. 

 



• Please: 
• -don't use schedules 
• -don't list methodologies 
• -don't be overly specific 
• -don't include unnecessary additions, details, 

or promises in the IEP. 
 



Present Levels 
• Katie is an outgoing 4-year old girl with cerebral palsy who has a motor disability 

affecting primarily the right side of her body. She is above average intellectually 
and is very verbal. Katie has many friends at home and at school, and is described 
by her teachers as very motivated to learn new things. Katie enjoys preschool and 
spends time in all of the learning centers. Katie’s parents are concerned about 
Katie’s writing ability and how that might impact her ability to be successful in 
kindergarten. During classroom observations in the writing and art center and 
work sample analysis, Katie was observed holding crayons, markers, and other 
writing utensils in her fists, rather than in an appropriate grasp. Katie holds onto 
writing and other utensils in this manner due to excessive muscle tone, which also 
limits her ability to rotate her wrists. During a painting activity Katie painted using 
down strokes with her paintbrush in her fist. When asked to draw a picture of 
herself, Katie was able to scribble on her paper using back and forth motions. 
Typically children of the same age hold writing utensils between their thumb and 
forefingers and can copy lines, circles and simple figures. They are able to make up 
and down strokes as well as circular patterns with a paintbrush. Katie’s fine motor 
disability keeps her from being able to participate in prewriting activities and 
create representational artwork like that of other children her own age.  



Impact of Exceptionality  

 
 
 

“Why are we providing services?” 
 



Impact 
• In addition to describing the child’s current 

performance (academics and functional areas), 
PLAAFPs must describe how the exceptionality affects 
the child’s involvement and progress in the general 
curriculum. The present level statement must also 
include more specific information that clearly 
describes how the child’s exceptionality impacts (or 
manifests itself) within the general education 
curriculum that prevents them from appropriately 
accessing or progressing. By completing this statement 
it will make it clear to the team what the child’s needs 
are and which ones are of highest priority to be 
addressed.  
 



Impact 

• Note that the student's label cannot be the 
"reason" the student has difficulty in the 
"general education curriculum"; for example, 
it is not acceptable to say, "s/he has mental 
retardation, and therefore, is not able to 
complete grade-level work." You must 
describe the nature of the difficulties the child 
has with the general ed curriculum.  



Examples of Impact Statements 

• Jeremiah has difficulty paying attention during class 
time. His inability to stay on task and follow directions 
is negatively affecting his classroom performance. 
When asked to begin work, he often looks around as if 
he does not know what to do. Observations indicate he 
often looks to peers for directions, rather than 
attending to the teacher. This occurs in both classes 
that he likes and in those he does not like. When the 
teacher goes to him to provide individual help, he 
refuses help and insists he understands what to do, but 
then he often completes the assignment incorrectly.  
 



Examples cont.  

• Katie’s fine motor disability keeps her from 
being able to participate in prewriting 
activities and create representational artwork 
like that of other children her own age. Katie’s 
parents are concerned about Katie’s writing 
ability and how that might impact her ability 
to be successful in kindergarten. Evaluation 
and assessment data support this concern.  

 
 



Examples cont. 

• Eva’s Other Health Impairment of ADD adversely 
affects her academic performance by limiting her 
ability to stay on task, concentrate, organize 
materials, follow directions, complete 
assignments, follow through on tasks and remain 
in her seat quietly.   These limitations directly 
affect her performance in the academic areas of 
basic reading, reading comprehension, reading 
fluency, written expression, oral expression, to 
the degree that specialized instruction and 
related services are warranted. 



• Strengths: Lydia is able to read first grade literature books 
independently. Her fluency score is 61 words per minute, slightly 
under the target of 65 words per minute. Her score for answering 
comprehension questions is 5/10 and her vocabulary score is 5/10 
both of which are below target. She reads common sight words at 
second grade level. Lydia can blend words with 2 and 3 letter 
consonant blends as well as words with short and long vowel 
patterns. She is able to apply phonics skills to decode words 
during structured reading time.  
 

• Needs: Lydia is unable to comprehend grade level reading texts. 
She has difficulty stating main ideas, answering “how” and “why” 
questions and reading with comprehension in other subject areas 
such as Social Studies and Science. She also has difficulty 
attending to task, participating in classroom discussions and 
completing follow up reading comprehension assignments.  

 
• Impact of Disability: Lydia’s specific learning disability impairs her 

ability to read which impacts her involvement and progress in the 
general education curriculum.  
 



• STRENGTHS: 
Classroom teacher reports Max is able to count, read, and write 
whole numbers to 100 without the use of a model. He can add and 
subtract facts to twenty. He is able to write and solve number 
sentences involving addition and subtraction. He can solve addition 
and subtraction word problems with one and two digit numbers 
without regrouping. 
 

• NEEDS: Classroom teacher reports that Max has difficulty adding 
and subtracting multi-digit numbers with regrouping due to lack of 
understanding of place value. He does not know basic 
multiplication facts or understand how to compare simple fractions. 
He has difficulty choosing the correct operations to solve multi-step 
word problems. In addition Max’s has difficulty following directions 
and recalling previously learned information. 
 

• IMPACT OF DISABILITY: Max’s specific learning disability impairs his 
ability to do mathematical calculations which impacts his 
involvement and progress in the general education math 
curriculum.  
 



• STRENGTHS: Dorene is able to write complete sentences using 
capital letters and correct punctuation. She is able to express her 
ideas in writing and is able to write a paragraph with a main idea 
and supporting details with modeling from the teacher. 
 

• NEEDS: Teacher reports that Dorene has difficulty developing her 
ideas into well-organized, multiple paragraph essays independently. 
She does not revise first drafts of her work which often results in 
careless errors and confusion in content. She demonstrates a 
limited range of vocabulary and descriptive language in her writing. 
She has difficulty with correct paragraph structure and often her 
paragraphs do not begin with a topic sentence and/or end with a 
concluding sentence. 
 

• IMPACT OF DISABILITY: Dorene’s specific learning disability impairs 
her ability to write which impacts her involvement and progress in 
the general education curriculum.  
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